
 

This paper is taken from 
 
A Europe of Many Cultures 
Proceedings of the fifth Conference of the Children’s 
Identity and Citizenship in Europe Thematic Network 
 
London: CiCe 2003 

 
edited by Alistair Ross,  published in London by CiCe,    ISBN  1 85377 369 7 

 
Without explicit authorisation from CiCe (the copyright holder) 
 

• only a single copy may be made by any individual or institution for the purposes of private 
study only 

 
• multiple copies may be made only by 
� members of the CiCe Thematic Network Project or CiCe Association, or 
� a official of the European Commission 
� a member of the European parliament 

 
 
 
 
 
 
 

If this paper is quoted or referred to it must always be acknowledged as 
 
Spinthourakis, J A. and Katsillis, J M.  (2003) Multiculturalism and teacher preparedness to deal with the new 
reality: the view from Greece, in Ross, A. (ed) A Europe of Many Cultures.  London: CiCe, pp 93 – 98  

 
© CiCe 2003 
 
CiCe 
Institute for Policy Studies in Education 
London Metropolitan University 
166 – 220 Holloway Road 
London N7 8DB 
UK 
 
This paper does not necessarily represent the views of the CiCe Network. 
 
 

 
 

 

This project has been funded with support from the 
European Commission.  This publication reflects the 
views only of the authors, and the Commission cannot be 
held responsible for any use which may be made of the 
information contained herein. 

 
 
Acknowledgements: 
 
This is taken from the book that is a collection of papers given at the annual CiCe Conference indicated.  The 
CiCe Steering Group and the editor would like to thank 
• All those who contributed to the Conference 
• Cass Mitchell-Riddle, head of the CiCe Coordination Unit 
• London Metropolitan University for financial and other support for the programme, conference and 

publication 
• The SOCRATES programme and the personnel of DGXXII for their support and encouragement. 



Multiculturalism and teacher preparedness to deal with the new reality: the view from 
Greece 
 
Julia A. Spinthourakis and John M. Katsillis 
University of Patras (Greece) 
 
Introduction 
 
Geopolitical, social and economic factors have in recent years altered the once monocultural 
nature of Greek society. In recent decades the numbers of students of different ages 
representing different ethnic origins and speaking Greek as a second language has increased 
dramatically in Greek public school classrooms. Are teachers prepared to deal with the ever- 
changing paradigm of education and help all students integrate and become effective citizens 
of Greece and of Europe? This paper discusses issues related to Greek teachers’ readiness and 
their related beliefs and attitudes within the context of multiculturalism and integration, with 
examples drawn from studies conducted in the Western Peloponnese which has over 4,000 
elementary school teachers.  
 
Changing realities 
 
Over the last twenty years the demographic ethno-cultural profile of Greece and many other 
European countries has undergone a very basic and fundamental transformation. For countries 
like Greece which were historically countries from which people emigrated to other more 
industrially and economically advanced ones, the change brought many thousands of 
immigrants, both legal and illegal, who were seeking to advance economically. In a clear role 
reversal, Greece has become a country to which people emigrate seeking a brighter tomorrow. 
The number of immigrants is staggering, both for the swiftness of their arrival and the impact 
the numbers have had on the synthesis of the school-age population (Malkidi 2003; Nicolaou, 
2000; Drettakis, 1996). In 1995 foreign-born students represented 1.6% of the school 
population; now over 10% of the school-age population in the Greek public educational 
system representing non-Greek origins - an increase of nearly 350% in the last 8 years (Baris 
& Spinthourakis 2002). With them the newcomers have brought different linguistic and 
cultural realities which, for an essentially monolinguistic and relatively monocultural society 
presents new challenges. Among a plethora of others, these challenges include the provision 
of appropriate and effective teaching for academic, socialisation and integration purposes.  
 
Few would argue with the premise that education is based on the knowledge, beliefs and the 
values of a society. Through formal and informal means, the education system promotes the 
learning of elements of its culture to develop productive members of society. The nature of 
the world in general, and more specifically, challenges our schools in terms of the curriculum, 
instructional techniques and the training provided for educators (Spinthourakis & Papoulia-
Tzelepi, 2001). Thus an acknowledged role of the school to a certain extent recognises and 
plans for the efficacious transmission of the norms and values of the society. Furthermore as 
the ethno-cultural profile of a society changes, so too the need arises to find ways of 
integrating the newcomers, balancing the transmission of the existing norms and values with 
the sometimes subtle and at others not so subtle nuances the newcomers bring to the existing 
reality in an effort to prepare for an integrated modern society of critical thinking and socially 
proactive citizens. Newcomers  
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and the indigenous majority require different approaches to enable both parties to advance 
towards effective citizenship and equality. 
 
Questions about the degree to which a given society, through its elected representatives, is 
prepared to embrace these changing realities are both directly and indirectly linked to its 
willingness and ability to plan and implement needed reforms of the system. On paper at least 
EU member states have expressed their support for multiculturalism and diversity (see 
Committee of Ministers of the Council of Europe 2000, Matheiou, Karatzia-Stavlioti & 
Spinthourakis, 2001). In Greece the Hellenic Ministry of Education and Religious Affairs 
(YPEPTH) has in recent years introduced changes that include a national curriculum reform 
which encompass such themes as social issues, cross-curricular teaching and intercultural 
education (Pedagogical Institute, 1999, 2001). Several analyses of the Greek legal framework 
for intercultural education (N. 2413/96) have focused on both interpretation and 
implementation of this effort with the appropriate and specialised teaching material required 
as well as the teacher and stakeholder training needs (e.g. Lambropoulos, Karatzia & 
Spinthourakis 2000).  
 
In Greece, educational decisions taken on what ‘should be’ are usually made at the higher 
administrative levels (YPEPTH) of a highly centralised educational system, after which these 
decisions filter down to the parties charged with their implementation, the teachers. With few 
exceptions these policy decisions are not preceded by an in-depth needs analysis of the status 
quo, nor are they accompanied by well thought out, systematic and robust in-service teacher 
training that is founded on the continuing and in-service education needs of the teachers who 
will implement the decisions. Efforts are made to inform the teachers charged with the 
implementation of educational decisions, but the training provided has tended to be patchy, 
short and generally lacking the depth needed to provide a full understanding of both the 
theoretical underpinnings and the practical implications (Papanoutsio Didaskaleio Teacher 
comments, 2001-03).  
 
The importance and value of appropriate and timely in-service training for effective 
programme implementation is well known and indisputable. A number of studies have shown 
that teacher’s attitudes, expectations and opinions impact on their teaching practice with 
linguistically and culturally differentiated groups (Banks, 1989; Grant and Sleeter, 1989; 
Tomlinson, 1981). Teachers’ cultural misconceptions may also lead to difficulties in making 
an appropriate assessment of students’ skills and abilities (Bank, 1989). Tomlinson (1981:58) 
argues that their own ethnocentric education, experiences, and lack of information about 
minority groups makes them susceptible to inappropriate assumptions about their students. 
Teacher education programmes which focus on diversity tend to provide teachers with the 
technical knowledge and skills to handle cultural diversity, to adapt instruction to the diverse 
needs of their students, and to incorporate knowledge in a curriculum transformed to 
accommodate diversity (Morine-Dershimer, 1985; Burstein and Cabello, 1989). 
 
A view from Greece 
 
Greek elementary school teachers’ see themselves as unready to deal with the challenges that 
come with cultural diversity and to teach the changing school population. This is not to say 
that they do not work towards ameliorating the problems they encounter. It does however 
mean that they feel that they are working more from instinct than from a strong theoretical 
and practical understanding of intercultural pedagogy.  
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One Greek study examined the issue of teaching social issues in the classroom: when asked 
what social issues had they taught, 55% of the elementary school teachers surveyed said 
interculturalism, 48% racism-xenophobia and 45% human rights, while only 13% dealt with 
issues related to minority education (Spinthourakis & Papoulia-Tzelepi 2001). It is not 
surprising that when the same group was asked if they were prepared to deal with actual 
linguistic and cultural minority students in the classroom in terms of being able to teach them 
along with their native Greek student population, less than 10% felt they could do so 
(Papanoutsio Didaskaleio Teacher comments, 2001-03).  
 
In another study conducted during the same period and in the same geographical area (the 
western Peloponnese of Greece), 96.6% of the teachers surveyed said they needed continuing 
and in-service training in intercultural education and related issues to be able to take on the 
challenge (Baris & Spinthourakis, 2002). 87.8 % went on to state the need for specialisation 
in Greek as a second language teaching approaches, 82% asked for changes to the national 
curriculum and 78.5% asked for specialisation in intercultural education. 62% indicated that 
they felt that they were not well informed on issues related to YPEPTH educational policy for 
linguistic and culturally differentiated populations. Finally the majority said that they did not 
want mass in-service training but wanted training to be in smaller groups, to be conducted 
within the school environment (in-school continuing and in-service training) and that they 
should be included in the theme determination process (Baris & Spinthourakis 2001; 
Ksohelis, 2001).  
 
In 2001-2 a second study was conducted which sampled both substitute and permanent 
elementary school teachers in the Athens as well as the Patras area and included teachers 
attending the two year continuing teacher education institutes in the respective cities. This 
study sought to investigate teachers’ attitudes towards limited Greek speaking students in the 
regular Greek classroom, and found something that appears to be common to many of the 
studies; that Greek teachers are positively inclined and hold a non-discriminatory stance 
towards these students, but that their training on subjects related to serving this population is 
virtually non-existent (e.g. Bombas, 1997 and Damanakis, 2000 as cited by Pinga, 2002:13-
16). In her study, Pinga (2002) found that 64% of the teachers had never attended a seminar 
on the subject, but that over 88% had attended seminars on other educational issues. This may 
indicate that while the teachers were interested in and willing to attend in-service training 
programmes, they had not been given the opportunity to do so with respect to education for 
linguistic and culturally differentiated students. Interestingly, 95% of the teachers surveyed 
attributed the lack of planning for this very important in-service training programmes to either 
the inability of the administrative services to design and organise such programmes (57%) or 
to infrastructure deficiencies (38%). As with earlier studies, a large percentage (42%) of the 
respondents claimed that they were unaware of any regulatory decisions on the part of the 
YPEPTH on the subject. Responses to a series of questions targeted at uncovering the reasons 
why the teachers felt unprepared to deal with these new students continued to focus on lack of 
training programmes (between 22% and 68%). Pinga concludes by stating that the teachers 
surveyed appeared to lack both information about teaching a multicultural classroom and a 
lack of both basic and specialised training on the cultures involved, materials to be used, 
teaching strategies and techniques that are effective.  
 
These findings on teacher preparedness and training needs in various geographic regions of 
Greece, with an emphasis on that of the Western Peloponnese. are not at all unusual and 
appear to represent the norm.  
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In 1998, the Centre for Comparative and International Educational Policy and 
Communication of the University of Athens conducted a national survey (Matheiou, Karatzia-
Stavlioti & Spinthourakis, 2001) in an effort to investigate the general continuing and in-
service education needs of elementary teachers. The study sought to identify those 
domains/priorities which would constitute the basis for developing efficient and effective 
training programmes for the regional educational administrative organisations assigned the 
role of supporting teachers. The regionalisation of the training programmes to be developed 
by these organisations was predicated upon the belief that teachers outside the major 
metropolitan areas have increased need for educational support mechanisms. The sample of 
teachers surveyed came from five geographic regions of Greece. Of 386 elementary school 
teachers, 70% said they had taught a range of classes (1st-6th) and 42% taught in the area in 
which they lived, giving them a strong background on local history, population demographic 
and educational needs. When asked what they needed in support terms, 60% asked for 
continuing and in-service education teacher training. Many of the teachers had immigrant 
children in their classrooms, but few had taken part in innovative YPEPTH-sponsored 
education programmes. A large number identified the existence of outdated school texts 
inappropriate for the changing student population needs as a factor making their task even 
more difficult, and thought that more communication is needed between teachers and other 
agencies across Greece to meet the challenges these new realities present. What may be 
surmised from the first stage of this study is that teachers generally find themselves in need of 
greater outside support as well as more information. They appear to recognise that to deal 
with the problems/challenges confronting them more robust and in-depth training is needed. 
Younger teachers (31-35 year olds), who tend to be assigned to the classes with a higher 
representation of linguistically and culturally differentiated students, are also the group 
placing the need for continuing and in-service education teacher training as a central priority 
and specify intercultural education and its branches as an area that needs more support. 
Teachers in other age groups do not ignore this area but it is not their first priority: they tend 
to identify such issues as infrastructure and a lack of information about educational research 
and how to utilise this research. Looking at the analysis of the overall group responses in 
terms of intercultural education, we see that as their first priority: 36.6% want specialised 
training to meet learning difficulties of the new populations; 31.3% want training on 
alternative methods of instruction and implementation; and 15.5% want training appropriate 
methods of evaluation and the commensurate teaching methods for dealing with new 
populations.  
 
Since this study was conducted and reported upon localised efforts at addressing some of the 
findings have been attempted. A fuller and more comprehensive study in the spirit of the 1998 
project has been instituted and will be reported upon in the near future. Clearly, teachers’ 
voices need to be heard: they know what they need and can help identify those areas of 
continuing and in-service teacher training that will enable them to deal with the challenges of 
cultural diversity.  
 
Conclusion 
 
There is a need for researchers to continue to study the various multicultural components and 
experiences that influence teachers’ perspectives and teaching strategies to help design 
continuing and in-service programmes. It is also imperative that more research on the subject 
be conducted with a focus on the European arena, and this should be shared  
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among member states. Educational decision-makers need to research the status quo, not from 
above but from the grass roots, and upon this foundation to design and implement effective 
programmes. Such programmes are needed if we are to fulfil the goal of achieving effective 
integration and an awareness of the promise of cultural diversity in a multicultural Greece and 
Europe.  
 
References 
 
Banks, J. (1989) Integrating the curriculum with ethnic content, in JA Banks & C.A. McGee 
(eds) Multicultural education: issues and perspectives. Boston, MA: Allyn & Bacon. 
Baris, Th. & Spinthourakis, J A. (2001) Continuing education of elementary school teachers 
in the region of western Greece on intercultural education (in Greek), in Georgogiannis (ed) 
Proceedings of the 4th International Conference on Intercultural Education-Teaching of 
Greek as a Second or Foreign Language. Volume III. Patras: Intercultural Education Centre, 
University of Patras: 324-335. 
Bombas, L. (1997) Investigating aspects of intercultural education in Greece: The case of 
foreign students. (in Greek) in Petropoulos (ed) Proceedings in the Z’ International 
Conference of the Greek Pedagogic Society: Pedagogic Science in Greece and Europe: 
Trends and prospects. Athens: Atrapos.  
Burstein, N. & Cabello, B. (1989) Preparing teachers to work with culturally diverse students: 
A teacher education model, Journal of teacher education, 40, 5, pp 9-16. 
Damanakis, M. (2000) Multicultural-intercultural education—Starting point, prospects. (in 
Greek). Ta Ekpaedevtika. 57-58. 
Drettakis, M. (1996) Demographic developments in Greece 1961-1990 (in Greek). Athens: 
Institute to Deal with the Demographic Problem. 
Grant, CA & Sleeter, CE, (1989) Turning on learning: Five approaches for multicultural 
teaching plans for race, class, gender and disability. Columbus: Merrill Publishing. 
Ksohelis, P. (2001) Continuing education of elementary teachers: international need-Greek 
experiences (in Greek). In the Proceedings of the 6th International Greek Pedagogical 
Association Conference. Athens: Atrapos. 
Lambropoulos, Ch. Karatzia, E. & J. Spinthourakis (2000) Effectiveness of teaching Greek as 
a second or foreign language: A comparative prospective, in Georgogiannis (ed) Proceedings 
of the 2nd International Conference on Intercultural Education-Teaching of Greek as a 
Second or Foreign Language. Volume I. Patras: Intercultural Education Centre, University of 
Patras: 173-184 
Nicolaou, G. (2000) Integration and education of foreign students in the elementary school 
(in Greek). Athens: Ellinika Grammata. 
Malkidi, F (2003) Aspects of the demographic problem in Greece. (in Greek) 
http://www.kalami.net/arthra/dhmografiko.html Accessed: 10/3/03 
Matheiou, D., Karatzia-Stavlioti, E. & Spinthourakis, J.A. (2001) Multiculturalism and 
continuing and in-service teacher training: Exploring needs and priorities (in Greek), in 
Vamvoukas, M & Hatsidakis A. (eds) international conference proceedings Learning and 
teaching Greek as a mother tongue and as a second language. Athens: Atrapos: 426-444.  
Morine-Dershimer, G. (1985) Talking, listening and learning in the elementary classroom. 
NY: McGraw Hill.  
Papanoutsio Didaskaleio Teacher comments (2001-03). Anecdotal comments from continuing 
education institute students on issues related to teacher training needs with respect to 
multiculturalism and Greek public school.  

© CiCe European Thematic Network 

http://www.kalami.net/arthra/dhmografiko.html


98                                                    A Europe of Many Cultures: CiCe Conference Papers 2003 

Pedagogical Institute (1999) Unified Framework for School and Curriculum. Athens: 
Hellenic Ministry of Education and Religious Affairs. 
Pedagogical Institute (2002) Cross cultural teaching within the Unified Framework for 
School and Curriculum. Athens: Hellenic Ministry of Education and Religious Affairs. 
Pinga, M. (2002) The stance of the teacher towards the cultural and social differences of non 
Greek speaking students in the monolingual classroom: Problems and interventions. (in 
Greek). Unpublished thesis, Papanoutsio Didaskaleio, University of Patras. 
Spinthourakis, JA & Papoulia-Tzelepi, P. (2001) Teacher attitudes on teaching social issues in 
the elementary school, in A. Ross (ed) Learning for a Democratic Europe. London: CiCe, pp 
183-190. 
 
 

© CiCe European Thematic Network 




